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Girl Child, Parents, Perception can be deceptive and illusory from any developmental perspective. It is more
Perception, Responsible meaningful when directed toward the upliftment of the vulnerable gender in society, namely
Factors and Education the girl child. Girls are subjected to various atrocities and stereotypical subjugation. They

are often seen as the epitome of sacrifice in the quest for gender development. Education
can serve as a key factor in improving the condition of girls in any part of the world. In a
country like India, with various constitutional safeguards through fundamental rights,
developmental schemes, and policies, the objective of gender development through education
can be effectively monitored. The attitude of parents is especially important in promoting
this ethos of development. Parents often prefer sons over daunghters, even regarding basic or
higher education. Various other factors also influence parental perceptions and consent for
girls’ education, such as basic school facilities, distance to educational institutions, gender
intolerance, and the safety of girls. The present study attempts to examine parents’ perceptions
regarding the continuation of their daughters’ education, considering these factors. It is found
that school facilities, as well as the age and education level of the parents, are decisive factors
in the future of girls’ education.

Introduction

Education is a fundamental right for everyone, as provided by the Constitution of India under
Article 23 and the RTE Act, 2009. The benefits of education must be nurtured, as it can lead to better
opportunities in the future. Education is essential for social development, especially for vulnerable
sections of society. The position of women can be improved by providing them with the benefits of
education. Achieving gender parity in society is possible through education. Mere implementation of
schemes is not enough; the real obstacles to girls’ education must be addressed. A girl child often faces
stereotypical behavior within the family and society. Although improvements in primary education
for girls are evident through increased enrollment rates and decreased dropout rates, the transition rate
from upper primary to higher education remains very low. Social factors such as early marriage in several
communities, the role of girls in assisting female family members with daily chores, caring for younger
siblings, and the perception of girls as future members of their in-laws’ families often exclude them
from educational opportunities compared to boys. Other factors contributing to this discrimination
include the socio-economic condition of parents, societal pressure, and concerns about the safety of
girls at school. The lack of basic facilities in schools, such as separate restrooms, poor infrastructure,
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inadequate security, and the behavior of staff, are major reasons for parental reluctance and the dropout
of girls. Additionally, girls themselves may be reluctant to attend school. The role of parents is therefore
crucial in supporting girls’ education.

Facilities such as clean drinking water, sanitation, and hygiene — commonly referred to as WASH
(Sharma et al., 2024)—in schools help increase the retention rate of girls. Proper and adequate facilities
are responsible for maintaining good health, improving attendance rates, and enhancing the academic
performance of girls. These efforts align with SDG Goals 3, 4, and 6, which aim to provide good
health, inclusive education, and sustainable water and sanitation for all, respectively. However, facilities
alone cannot eliminate absenteeism or improve retention rates. Girls are often not given adequate
opportunities for positive development, both for themselves and for society as a whole. According to a
global report, about 129 million girls (UNICEF, 2023) have dropped out of formal schooling. The report
also highlights that only 49% of countries enroll girls in primary education, with this figure declining to
42% and 24% for lower and upper secondary schools, respectively. Poor socio-economic conditions of
parents and the distance to school are significant obstacles to girls’ education. Construction projects by
UNICEF aim to reduce the gender disparity in enrollment.

Moser (1993) discussed implementing practical approaches during policy formation to address
gender needs. Sensible and realistic tools, such as providing adequate educational spaces, long-term
strategic policies, and contextual clarity, are necessary to eliminate barriers to girls’ education in
developing countries. A deliberate plan for girls’ education in a country like India, where concepts such
as education for all are linked to various socio-cultural norms and stereotypical restrictions (Greed,
2003), requires timely gender auditing (Larsson, 2006) with comprehensive statistics. These data can
then be monitored progressively to identify problems and develop policies.

In addition to facilities and policy formation, understanding parents’ perspectives is also necessary
when analyzing the decisive factors affecting girls’ education. Parents’ reluctance to allow their daughters
to attend formal schooling is often due to inadequate sanitary facilities (INEE, 2009) and co-gendered
classes (UNESCO, 2003). Both factors contribute to gender-based bullying in schools and often make
girls victims of intolerance, discrimination, and sexual harassment. Sanitation facilities should include
separate toilets, proper disposal of sanitary pads and waste, and sufficient water for personal hygiene
and flushing. Guidance from female teachers to pre-puberty girls about physical changes after puberty
is also needed to help girls maintain self-dignity and protect them from humiliation. Moreover, sexual
humiliation may also contribute to girls dropping out of school.

Despite the facilities available in the school, other factors that determine the attainment of girls’
education are the educational qualifications of the parents (Davis-Kean, 2005) and their socio-economic
conditions (Abuya ez 4/.,2018; Amuda ez a/., 2016). An educated parent not only understands the value
of girls’ education but also interacts with their children to develop their cognitive abilities (Krashen,
2005) and academic aspirations (Deslandes et al., 1999; Farooq et al., 2011). Their encouragement
(Howie ez al., 2017) positively influences the child’s ability to achieve literacy and intellectual success.
This may help improve the social status of the girl child and promote gender parity. On the other hand,
the socio-economic condition of the parents also plays a decisive role in initiating girls’ education. The
conflict between earning a livelihood and acquiring knowledge is often won by the former (Abbam,
2018; Mingat, 2007). This condition also influences gender-based investment decisions in their
children’s education (Takeda ez 4/., 2018). Economically well-off families are more interested in the
education of their children than families with limited financial resources. Parental interest in sending
their children to school based on gender also depends on the education of the father and mother. An
educated father is more inclined to educate his son (Moyi, 2010), whereas the education of the mother
encourages the education of the girl (Huisman ez /., 2009).
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Considering these aspects, the study seeks to identify the factors that motivate parents to continue
the education of their daughters.

Objectives of the Study

1.  To determine parents’ perceptions of the facilities available on the school premises for their

daughters.

2. To identify the factors influencing parents’ perceptions regarding the continuation of their
daughters’ education.

Methodology Adopted

The study focuses on understanding parents’ perceptions of their daughters’ education and its
continuation. Purposive random sampling was used to study the perceptions of 50 parents (regardless
of gender) from the Mohammadpur area of Kuchinda block in Sambalpur district, Odisha, India. The
daughters of these parents are studying in various schools in the block from class 7 to class 10. The
block was chosen purposively because it is an Educationally Backward Block, where the rural female
literacy rate is below the national average and the gender literacy gap is above the national rate. Parents’
perceptions (refer to Figure 01) of the facilities in their daughters’ schools were measured using a
S-point Likert scale: very good (5), good (4), average (3), bad (2), and very bad (1). Parental satisfaction
with available facilities was recorded as highly satisfied (2), satisfied (1), and dissatistied (0). Parents’
perceptions regarding the continuation of their daughters’ education in the future were also measured
binomially: continuation of education with any form of aid from authorities and improved facilities in
tuture schools was coded as 0, and continuation without any aid or improved facilities was coded as 1.
The age and education level of the parents were also considered as parameters in the analysis. Data were
collected from respondents using both structured and unstructured interview schedules. Telephonic
permission was obtained prior to field visits. The data were organized in MS Excel, and empirical results
were obtained through regression analysis using the E-Views statistical package.

Results

In Table 05, the perception of parents toward the facilities in the school where their children
studied or are studying is taken as the dependent variable. The independent variables tested against the
dependent variable are the age of the parents, their education level, and their level of satisfaction with
the school facilities. All independent variables are found to be statistically significant in predicting the
dependent variable. The level of education of the parents and their satisfaction with school facilities are
associated with a 1% level of significance, while the age of the parents has a 5% level of significance with
the dependent variable.

The results also show that 3,, 3,, and {3; are less than 0, indicating that all independent variables
are negatively correlated with parents’ perception. This means that as the values of these independent
variables increase, parents’ perception of the facilities available in the schools for their children decreases.
This highlights the need for improvement in the available facilities. It may be perceived that the
requirement for improvement in school facilities, especially for their daughters, varies with the age of
the parents, their level of education, and their level of satisfaction with the school facilities.

Table 05 also shows that with a one-unit increase in parents’ age, education level, and satisfaction
level, the logit (p) decreases by 0.26, 1.14, and 3.05, respectively. The odds further increase by 0.76, 0.31,
and 0.04, respectively. This indicates that parents aged 35 to 45 years are more likely to state the need
for improvements in facilities such as toilets, drinking water, and boundary walls compared to parents
over 45 years old. Parents in the latter age group appear more uncertain about the facilities and want
their daughters to be educated regardless of the available amenities. Similarly, parents with education
levels below class 7 or who are illiterate seek improvements in facilities, perceiving the current provisions
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as inadequate. In contrast, parents with education levels above class 7 or 10 understand the value of
education regardless of facilities and are able to guide their children toward education, considering their
retention and continuation. Additionally, the results indicate that parents who are only satisfied (not
highly satisfied) advocate for improvements in the aforementioned school facilities.

From Table 06, it is found that the independent variables — parents’ age and education level - are
statistically significant at the 5% level in predicting the dependent variable, i.e., the continuation of their
daughters’ education. However, other independent variables such as parents’ perception, satisfaction
level toward KGBVs, and caste are statistically insignificant in determining the relationship with the
dependent variable. Furthermore, both significant independent variables are positively correlated with
the dependent variable, with coeflicients of 0.34 and 1.53, respectively. This means that parents aged 35
to 45 years are most likely to continue their daughters’ education without regard to the availability of
school facilities, followed by parents aged 30 to 35 years and 45 to 50 years. It is also found that a one-
unit increase in the age group of parents between 40 and 45 years results in an increase in logit (p) by
0.34, and the odds of continuation increase by 1.41. This predicts a 58% increase in the probability of
continuing education without aid in this age group, assuming other age groups remain constant. This
may be because parents in this age group are more mature, active in their professions, and understand
the importance of educating their daughters despite the facilities and other circumstances.

Itis also found that with each one-unit increase in the frequency of parents whose education level is less
than class 7, the logit (p) increases by 1.53, and the odds of their daughter continuing her education increase
by 4.64. Additionally, the probability of their daughter continuing her education without aid increases to
82% in the group of parents with education levels below class 7, assuming other education levels remain
fixed. This suggests that parents in this education group understand the value of education and want their
daughters to continue their studies despite the lack of facilities, so they can have better futures’.

Referring to Table 07 and Figure 01, and using a multinomial logistic regression model, it was found
that over 90% of parents collectively have very good and good behavioral preferences toward the facilities
in their children’s schools, with values of 57.53% and 42.46%, respectively (see Table 07). This indicates
that the majority of parents are satisfied with the school facilities. Furthermore, parents with less than
1% preference did not predict poor performance but instead categorized it as average, suggesting they
are generally satisfied but see room for some improvement.

Conclusion

The study identifies the factors that shape parents’ perceptions of further educating their daughters.
Parents in the active working age group, from their mid-30s to mid-40s, have a more positive view of
educating their daughters compared to their views on school facilities, and they are more likely to want
their daughters to continue their education. Less educated parents are also found to recognize the value
of education for their children. Parents are generally satisfied with the facilities in their children’s schools.
However, improvements are still needed, especially in infrastructure, provision of toilets, drinking water,
and safety services. Overall, parents have a positive perception of the facilities in their children’s schools.

In Gestalt psychology, perception must be understood as a whole (Wertheimer, 1923) rather than in
fragments. Perception is influenced by the proximity of associated factors, which should be integrated
and sustained to maintain stability. The concept of gender development should also be perceived as a
whole rather than in parts. The complete development of a girl child is necessary to achieve parity in
society, and education can provide this opportunity. The role of parents is therefore crucial in adopting
this holistic approach. Their children’s achievements may motivate them to continue supporting their
education.

1 *Reference to the Table 01 below and © Reference to Figure 01 below
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Tables and Figure

Table 01: Profile of the Parents

Age Group | Frequency Education Level (in %) Caste (in % Average Annual

(years) (in %) a b c X y . Income in Rupees
30-35 20 S0 S0 0 0 60 30 10 32000
35-40 42 28.57 | 42.86 9.52 19.05 | 76.19 19.05 4.76 50095.23
40-45 30 20 20 33.33 | 26.67 | 66.67 20 13.33 126200
45-50 8 100 0 0 0 75 25 0 135000

(Source: compiled by the author) {a= illiterate, b= < class 7P c=> class [ but < dass 107, d=> dass 107, x= Schedule Tribe (ST), y=Schedul

Caste (SC) and z= Other Backward Class (OBC)}

Table 02: Classification of Perception Parameter of Parents through their Level of Education

Level of Education of Parents (in %)
P t th Total (in %
arameters Illiterate < Class 70 >Class7 ‘i( > Class 10™ oral (in %)
<Class 10°

Satisfaction Highly Satisfied 24 30 4 8 100
Level Satisfied 4 4 14 12
Continuing With Aid 20 2 0 0

Education of 100
their Girl Child Without aid 8 12 18 20

(Source: Compiled by the Author) {< denotes less than symbol and > denotes greater than symbol

Table 03: Identifying Interest of Parents towards Continuation of their Girl’s Education

€

Continuing Education of their Girl Child (in %)
Satisfaction Level
Without Aid With Aid
Highly Satisfied 48.28 90.48
Satisfied 51.72 9.52

(Source: Compiled by the Author)

Table 04: Perception of Parents through their Age-group and Education Level

Education Age group of Parents (in %) Level of Education of Parents (in
Parent’s | Continuation (in %) gegroup ? %)
Perception | With | Without
Aid Aid 30-35 35-40 40-45 45-50 a b c d
Very Good 90.48 31.04 18 30 8 0 22 32 0 2
Good 9.52 51.72 2 12 14 6 6 2 14 12
Average 0 17.24 0 0 8 2 0 0 4 6

(Source: Compiled by the Author) {a= illiterate, b= < dlass 7", c= > dass 7" but < dlass 10", d= > class 10"}

Figure 01: Perceived Parameters of the Parents (Source: Compiled by the Author)

Perceived Parameters of Parents (in numbers)
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Table 05: Result of Multi-nominal Logistic Regression towards Perception of Parents
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Variable Coefhicients () Std. Error Z-Statistics Prob. Odds Ratio
Age -0.263798 0.123533 -2.135452 0.0327* 0.76
Education -1.145442 0.441536 -2.594222 0.0095** 0.31
Satisfaction -3.054671 1.043377 -2.927676 0.0034** 0.04
Limit Points
LIMIT_4:C(4) -21.59669 5.673999 -3.806255 0.0001
LIMIT_5:C(5) -16.91734 4.974925 -3.400521 0.0007

(Dependent variable: Perception towards facilities in Schools). Note: ** and™* indicates 1% and 5% level of significance respectively.

Table 06: Interpretation of Perception of Parents through Binomial Logistic Regression Model for Continuation of Education
of their Girl Child

Variable Coefficients () Std. Error Z-Statistics Prob. Odds Ratio
C -18.48284 7.209588 -2.563647 0.0104 9.39
Education 1.535383 0.716696 2.142306 0.0322* 4.64
Age 0.349459 0.170408 2.050722 0.0403* 1.41
Perception 0.627456 1.429972 0.438789 0.6608 1.87
Satisfaction 0.656144 1.489024 0.440653 0.6595 1.92
Caste 0.821206 0.823475 0.997245 0.3186 2.27

(Dependent Variable: Continue education of wards) Note: * indicates 5% level of significance

Table 07: Expected probability of perceiving bebaviour of Parents

Perception Probabilities
Average 0.003
Good 42.462
Very good 57.535

(Source: Compiled by the anthor)
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