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The National Education Policy (NEP) 2020 presents a transformative vision for India’s 
educational landscape, emphasizing holistic, inclusive, and multidisciplinary learning rooted 
in Indian cultural values. This review paper critically examines the relevance and potential 
contributions of anthropology within the NEP 2020 framework. Drawing on a diverse 
range of literature, including ethnographic studies, policy documents, and theoretical works, 
the paper explores how anthropological perspectives – especially those centered on cultural 
diversity, indigenous knowledge systems, multilingualism, and social equity– align with the 
policy’s objectives. It highlights anthropology’s unique methodological strengths in contextual 
learning, cultural relativism, and participatory research, arguing that these can play a 
pivotal role in curriculum development, pedagogical innovation, and institutional reform. 
The paper also identifies key thematic intersections, such as Indian Knowledge Systems (IKS), 
inclusive education, and global-local integration. Ultimately, it advocates for the strategic 
integration of anthropological insights into policy implementation to create a culturally 
sensitive, equitable, and contextually relevant education system.

Introduction
India’s New Education Policy (NEP) 2020, introduced by the Ministry of Education, marks a 

major reform in the country’s education system after more than three decades. The policy envisions 
an inclusive, equitable, multidisciplinary, and flexible framework rooted in India’s cultural heritage 
while embracing global standards. Key features include holistic learning, multilingualism, experiential 
pedagogy, and the integration of Indian Knowledge Systems (IKS) (Ministry of Education, 2020).

Anthropology, the study of human cultures and societies, is highly relevant to achieving NEP’s 
goals. Although often overlooked in education policy discussions, anthropology provides vital insights 
into cultural diversity, social inequalities, and indigenous knowledge– central concerns of NEP 2020. 
Its ethnographic methods and critical frameworks help uncover lived experiences, local contexts, and 
community needs.

This paper reviews NEP 2020 from an anthropological perspective, highlighting how the discipline 
can inform curriculum design, inclusive pedagogy, and policy implementation. It argues that integrating 
anthropological perspectives is essential for building a culturally rooted, socially just, and context-
sensitive education system.
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Methodology
This study uses a qualitative, descriptive, and analytical approach to examine the relevance of 

anthropology in the context of India’s National Education Policy (NEP) 2020. The NEP 2020 document, 
published by the Ministry of Education, is the primary source, while secondary data– selected through 
purposive sampling– includes peer-reviewed articles, ethnographies, policy briefs, and academic texts. 
The research applies thematic content analysis to identify key anthropological concerns such as holistic 
education, Indian Knowledge Systems (IKS), multilingualism, inclusive pedagogy, teacher education, 
and global-local dynamics. These themes are analyzed using anthropological perspectives that emphasize 
cultural diversity, contextual learning, and ethnographic understanding. This methodology allows for a 
nuanced interpretation of how anthropological insights can inform educational policy, pedagogy, and 
curriculum development in India’s pluralistic context.

Discussion
This section explores anthropology’s role in advancing NEP 2020’s goals by contributing to an 

inclusive curriculum, pedagogy, and reforms. By emphasizing diversity, contextual learning, and social 
justice, anthropology offers essential insights for developing an education system that is culturally 
grounded, equitable, and globally aligned.

Anthropological Dimensions of NEP 2020

NEP 2020 envisions education as a catalyst for holistic human development, cultural revitalization, 
and social transformation (Ministry of Education, 2020). Anthropology, through its comprehensive 
study of human behavior, societies, and cultural systems, closely aligns with this vision. Its conceptual 
and methodological tools– such as cultural relativism, ethnographic inquiry, and intersectional analysis 
– enable a nuanced understanding of identity, tradition, and diversity in educational contexts. The sub-
sections below examine six thematic domains where anthropology substantively engages with NEP 
2020’s goals (Fig. 1).

Holistic and Multidisciplinary Education
NEP 2020 promotes a multidisciplinary and liberal model of education that encourages the 

dissolution of rigid academic silos. Anthropology exemplifies this integrative approach, drawing from 
diverse disciplines such as biology, archaeology, linguistics, sociology, and history. This interdisciplinarity 
supports the NEP’s vision of nurturing intellectual flexibility, critical thinking, and ethical reasoning 
(Ministry of Education, 2020).

Eriksen (2017) argues that anthropology cultivates adaptive thinking and analytical skills essential 
for understanding complex, real-world problems. When introduced at various educational levels, 
anthropology can foster critical consciousness (Freire, 1970), promote reflexive learning, and equip 
students to question assumptions and engage meaningfully with social issues.

Indian Knowledge Systems and Indigenous Worldviews
One of the NEP’s cornerstone goals is the integration of Indian Knowledge Systems (IKS) into 

mainstream education (Ministry of Education, 2020). Anthropology has historically been at the 
forefront of documenting indigenous worldviews, oral histories, healing traditions, and ecological 
knowledge. Using participatory and ethnographic approaches, anthropologists such as Elwin (1964) 
and Agrawal (1995) have emphasized the educational value of these systems.

The policy’s emphasis on decolonizing the curriculum necessitates recognition of diverse 
epistemologies. Anthropology facilitates this shift by legitimizing indigenous knowledge and amplifying 
marginalized voices within academic and classroom spaces (Smith, 1999).
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Inclusive Education and Cultural Sensitivity
NEP 2020 prioritizes educational access and equity for socio-economically disadvantaged groups 

(SEDGs), including Scheduled Castes, Scheduled Tribes, and minorities (Ministry of Education, 2020). 
Anthropology offers in-depth, localized understandings of how structural factors such as caste, class, 
gender, and ethnicity influence educational participation and success (Gupta & Ferguson, 1992; Dube, 
1997).

Ethnographic research by Xaxa (2005) and others highlights the cultural dissonance that tribal students 
often experience in formal education. By contextualizing student experiences, anthropology supports the 
development of curricula and teaching methods that are culturally relevant and socially inclusive.

Language, Identity, and Multilingualism
The NEP advocates instruction in the mother tongue or regional languages, particularly at the 

foundational stage (Ministry of Education, 2020). Linguistic anthropology provides critical insights 
into how language shapes cognition, identity, and worldviews (Duranti, 1997). The Sapir-Whorf 
hypothesis (Whorf, 1956) further suggests that language influences perception and thought.

Anthropological methods can support multilingual education policies that promote inclusivity 
rather than reinforce social stratification. This approach ensures that linguistic diversity is viewed not as 
a challenge, but as a pedagogical resource.

Teacher Education and Professional Development
The NEP calls for a comprehensive reform of teacher education, emphasizing integrated B.Ed. 

programs and lifelong professional development (Ministry of Education, 2020). Anthropology enhances 
teacher training by introducing foundational concepts such as cultural relativism, ethnographic 
sensitivity, and awareness of intersectionality (Levinson and Holland, 1996).

Teachers with anthropological perspectives are better prepared to navigate classroom diversity, 
design inclusive lessons, and critically reflect on their teaching practices. This training fosters empathy, 
adaptability, and equity-oriented pedagogy.

Global Citizenship and Glocal Thinking
NEP 2020 seeks to prepare students for global challenges while grounding them in Indian values and 

traditions (Ministry of Education, 2020). Anthropology bridges this gap through what Appadurai (1996) 
calls glocal thinking– the ability to interpret global issues through local perspectives, and vice versa.

Students exposed to anthropological thinking develop nuanced understandings of globalization, 
development, and sustainability, enabling them to become responsible global citizens with strong 
community roots. This perspective is essential for navigating today’s interconnected yet fragmented world.

Applied Anthropology in Curriculum Design and Pedagogy

Anthropology, with its holistic, context-sensitive, and human-centered orientation, offers powerful 
frameworks for transforming curriculum and pedagogy as envisioned in NEP 2020. The policy 
emphasizes experiential, inclusive, and inquiry-based learning as central to 21st-century education 
(Ministry of Education, 2020). Anthropological methods– particularly ethnographic observation, 
cultural analysis, and reflexive thinking – closely align with these goals.

This section examines three key pedagogical domains where applied anthropology contributes 
significantly to realizing NEP 2020’s vision: contextual learning, critical and ethical thinking, and 
cultural sensitivity for national integration (Fig. 2).
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Contextual Learning
Anthropology prioritizes understanding knowledge within its cultural, environmental, and social 

context. Core methodologies such as participant observation and fieldwork encourage learners to engage 
directly with real-world communities and experiences, moving beyond textbook learning.

NEP 2020 advocates experiential and discovery-based learning grounded in the learner’s 
surroundings (Ministry of Education, 2020). Anthropology supports this by fostering deep engagement 
with local cultures, traditions, and social dynamics. As Spradley (1980) emphasizes, ethnographic 
inquiry cultivates an analytical lens that enables students to interpret their everyday lives critically and 
construct knowledge meaningfully.

By integrating anthropological methods into curricula, educational institutions can design place-
based, culturally resonant learning modules that enhance both relevance and retention.

Critical Thinking and Ethical Reasoning
Anthropology encourages learners to question assumptions, compare cultural norms, and reflect on 

the ethical implications of knowledge and action. These skills are foundational to NEP 2020’s emphasis 
on critical thinking, analytical reasoning, and character development (Ministry of Education, 2020).

Through case studies, cross-cultural comparisons, and reflexive narratives, students develop the ability 
to see the world from multiple perspectives. This enhances their capacity to engage with complexity and 
builds ethical sensitivity, particularly regarding issues of power, identity, and inequality. Marcus and 
Fischer (1986) argue that anthropology fosters a “consciousness of critique,” encouraging learners to 
become active, thoughtful, and socially responsible citizens.

Incorporating anthropological reasoning into curriculum design ensures that learners do not merely 
absorb content but actively interrogate it, resulting in more democratic and inclusive learning environments.

Cultural Sensitivity and National Integration 
India’s vast diversity in caste, tribe, language, region, and religion requires an education system that 

nurtures empathy and national cohesion without erasing differences. Anthropology equips educators 
and students with tools to navigate pluralism by understanding cultural practices without judgment 
and appreciating difference as a strength. 

NEP 2020 emphasizes national integration, social justice, and respect for diversity (Ministry 
of Education, 2020). Anthropology supports this by promoting culturally responsive pedagogies 
that value local traditions, indigenous knowledge, and marginalized voices. As Béteille (1998) notes, 
understanding layered identities is essential to building an inclusive national identity. 

By embedding anthropological content and practices into curricula, education can bridge social 
divides, fostering both individual agency and collective belonging. 

Expanding Horizons: Anthropology, Technological Ethics, Conflict Resolution, and 
Sustainability in NEP 2020 

The New Education Policy (NEP) 2020 aims to reshape Indian education by promoting holistic 
development, ethical reasoning, cultural rootedness, and sustainability (Ministry of Education, 
2020). Anthropology, with its integrative, people-centered, and culturally sensitive approach, is 
uniquely positioned to support these transformative goals. This section explores the expanding role of 
anthropology in addressing technological change, conflict resolution, environmental awareness, and 
ethical challenges within the NEP 2020 framework (Fig. 3).
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Holistic Empowerment through Anthropological Insight
The ultimate purpose of education is to emancipate individuals through scientific knowledge, skill 

development, critical thinking, and moral and social orientation. NEP 2020 emphasizes this holistic 
empowerment, a goal aligned with anthropology’s core philosophy of holism (Ministry of Education, 
2020). Through participant observation, cultural relativism, fieldwork, and cross-cultural comparisons, 
anthropology provides essential tools to advance the NEP’s educational vision. Anthropology encourages 
individuals to overcome social and cultural limitations and fosters inclusive, democratic values in learning.

Addressing Conflict and Building Peace through Cultural Understanding
In today’s conflict-ridden global context, education policies must promote peacebuilding and 

social cohesion. Cultural anthropology offers a unique perspective on the diverse ways societies resolve 
disputes and adapt to change. By fostering empathy, civic responsibility, and intercultural dialogue, 
anthropology supports the NEP’s goal of nurturing responsible and culturally sensitive citizens capable 
of managing and mitigating conflict through nonviolent and inclusive strategies.

Ethnography as a Transformative Educational Tool
Ethnography, a core anthropological method, goes beyond simple data collection. It enables a deep 

understanding of lived experiences and organizes these into actionable insights for education and 
design. As Sherry (1999) noted, ethnographic methods can inform solutions in fields such as education, 
AI ethics, and user experience design. She argued against limiting anthropologists to “user experience” 
roles, emphasizing their broader theoretical contributions to solving complex human problems.

Anthropology and the Digital Generation
Anthropologists play an increasingly important role in understanding the educational and emotional 

challenges faced by the digital generation. Millennials, Gen Z, and Gen Alpha engage with concepts like 
FOMO (Fear of Missing Out), JOMO (Joy of Missing Out), and MOMO (Mystery of Missing Out), 
which influence their cognitive behavior, emotional well-being, and learning patterns. Anthropology 
offers insights to address these changes and supports the design of effective, emotionally intelligent 
pedagogies aligned with NEP 2020’s learner-centric approach.

Ethical and Human-Centric Technology Design 
The growing prominence of AI, machine learning, and surveillance technology makes anthropology 

essential for shaping technology with ethical and humanistic values. Sherry (1999) highlighted how new 
technologies affect economies, politics, and the social fabric. Anthropologists contribute to discussions 
on algorithmic bias, cultural sensitivity, and privacy by offering critical perspectives that guide the 
design of more inclusive and equitable technologies– an essential aspect of the values-based education 
envisioned in NEP 2020.

Promoting Sustainability through Indigenous Knowledge Systems 
Anthropology plays a vital role in promoting environmental sustainability by studying Indigenous 

Knowledge Systems (IKS) and Traditional Ecological Knowledge (TEK). These systems, deeply rooted 
in community life, provide sustainable practices for conservation, medicine, and agriculture. As 
globalization threatens these systems, anthropologists work to preserve and integrate them into formal 
education curricula. NEP 2020’s focus on the Indian Knowledge System (IKS) supports this vision of 
cultural and ecological renewal.

Field-Based Initiatives and Community Engagement
A powerful example of anthropology’s applied role is seen in field-based environmental activism led 

by anthropology scholars. In 2019, during the Kumbh Mela, a group of anthropologists– including 
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Prof. Rahul Patel and Prabhakar Singh (Department of Anthropology, University of Allahabad, India), 
along with Mr. Brijendra Pratap Singh and Prof. A.K. Verma– launched grassroots movements such as 
Chhoti Nadee Bachao Abhiyan and River My Valentine (Fig. 4). Inspired by Shri Rajendra Singh, known 
as the Waterman of India and recipient of the Ramon Magsaysay Award in 2001 (Singh, 2001), these 
initiatives aimed to conserve dying small rivers. These efforts show how the anthropological fieldwork 
tradition can translate academic knowledge into community-driven environmental action. They also 
align closely with NEP 2020’s objectives of community engagement and environmental responsibility.

Expanding Domains: From Space Research to Business Anthropology
Anthropologists are increasingly contributing to diverse sectors. Prof. Binod C. Agrawal, a 

pioneering Indian anthropologist, worked at the Space Applications Centre, ISRO, Ahmedabad during 
the 1970s and 1980s, contributing to science communication and public outreach (Agarwal, 1985). 
Today, anthropologists pursue careers in digital anthropology, UX design, business consulting, media 
production, and film. Their human-centered approach enables effective translation of academic insights 
into real-world innovation– an aim echoed by NEP 2020.

Anthropology and NEP 2020: A Synergistic Future
Anthropology and NEP 2020 together offer a synergistic path toward a more inclusive, rooted, 

and forward-thinking education system. Anthropology’s emphasis on cultural sensitivity, ethical 
engagement, and holistic understanding complements NEP’s goals of national development through 
global competence and traditional wisdom. Integrating anthropological perspectives into education 
policy increases the potential to create a society that is not only skilled and innovative but also empathetic, 
sustainable, and culturally aware.

Case Studies and Applied Anthropological Perspectives

Anthropology’s empirical strength lies in ethnographic, grounded studies of real-world experiences. 
NEP 2020 promotes education that is socially inclusive, culturally anchored, and locally relevant. The 
following case studies illustrate how anthropological research can meaningfully inform policy, pedagogy, 
and curriculum design (Fig. 5).

Tribal Education and Cultural Disconnect (Case – Adivasi Education in Odisha and Chhattisgarh)
Anthropological research in tribal regions has revealed the alienation experienced by Adivasi children 

when curricula ignore their languages, festivals, or ecological knowledge. Xaxa (2005) discusses how 
mainstream education suppresses tribal identities, while Mohanty et al. (2009) highlight the success of 
Odisha’s Multilingual Education (MLE) program. Teaching in mother tongues led to better learning 
outcomes and reduced dropout rates, affirming NEP 2020’s call for linguistic inclusivity and context-
based education (Ministry of Education, 2020).

Gender and Schooling in Rural Uttar Pradesh (Case: Adolescent Girls in Bijnor)
Ethnographic research in Bijnor examines how gender norms and concerns about girls’ safety limit 

their access to secondary education. Although parents are supportive, structural and cultural barriers 
remain. Jeffery et al. (2005) recommend locally accessible schools and flexible school hours, which align 
with the NEP’s focus on gender equity and safe learning environments (Ministry of Education, 2020).

Language, Identity, and Learning Outcomes (Case: Mother-Tongue-Based Instruction in Odisha)
Linguistic anthropological studies highlight the cognitive and emotional benefits of early education 

in home languages. Mohanty et al. (2009) report improved literacy and engagement among tribal 
children taught in their mother tongues. These findings support the NEP’s foundational stage strategy 
of multilingual and identity-affirming education (Ministry of Education, 2020).
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Gender Socialization and Educational Expectations (Case: Socialization of Hindu Girls in 
Patrilineal India)

Leela Dube’s research (1988, 2001) shows how girls are socialized into subordinate roles through 
rituals, kinship structures, and everyday discourse. Her feminist anthropological perspective reveals how 
gender hierarchies shape educational expectations. These insights underscore the need for the NEP’s 
gender-sensitive pedagogies and curriculum reforms that address deep-rooted inequalities (Ministry of 
Education, 2020).

Community Knowledge Systems in School Curricula (Case: Indigenous Curriculum in Odisha’s 
MLE Programme)

In Odisha, the MLE initiative incorporates traditional ecological and cultural knowledge into 
formal education. Elders and community members co-create curriculum content related to agriculture, 
medicine, and oral traditions. Mohanty (2009) and Panda and Mohanty (2009) demonstrate that such 
participatory education validates indigenous knowledge and strengthens student identity, directly 
reflecting NEP 2020’s vision for Indian Knowledge Systems (IKS) and culturally rooted pedagogy 
(Ministry of Education, 2020).

Urban Marginalization and Alternative Schooling (Case – Pehchaan – The Street School in Delhi)
Children in Delhi’s informal settlements face systemic barriers such as poverty and lack of 

documentation. Pehchaan, a volunteer-led initiative, educates children in streets, parks, and metro 
stations. Serving over 5,000 learners, it offers a replicable model of inclusive, flexible schooling. These 
grassroots efforts exemplify the NEP’s support for alternative and community-based education 
frameworks (Ministry of Education, 2020).

These case studies demonstrate anthropology’s practical relevance in shaping inclusive, locally 
grounded, and equitable educational strategies, directly aligning with NEP 2020’s transformative goals 
(Ministry of Education, 2020). Through its ethnographic lens, anthropology reveals hidden barriers, 
amplifies marginalized voices, and emphasizes cultural relevance in education design.

Role of Anthropology in Achieving Overall NEP 2020 Objectives

The National Education Policy (NEP) 2020 presents a visionary framework for transforming the 
Indian education system, emphasizing inclusivity, equity, interdisciplinarity, and the integration of 
indigenous knowledge systems (Ministry of Education, 2020). Anthropology, with its holistic and 
field-based approach, is uniquely positioned to contribute to these objectives. By focusing on cultural 
diversity, social structures, community knowledge, and ethnographic inquiry, anthropology offers 
valuable perspectives that make education more locally relevant, socially just, and inclusive.

As shown in Table 1, anthropology aligns closely with NEP 2020’s goals by providing culturally 
grounded and context-sensitive frameworks for policy implementation. Its methodologies are effective 
in identifying and addressing structural barriers– such as those related to caste, gender, and indigeneity– 
that hinder equitable access to education. Anthropology also supports multilingual education 
and experiential learning by validating vernacular languages and indigenous knowledge systems, 
enriching pedagogical approaches. In curriculum design, teacher training, and assessment, it promotes 
learner-centered and participatory models that emphasize critical thinking over rote memorization. 
Furthermore, anthropology contributes to vocational education and lifelong learning by recognizing 
informal knowledge systems and traditional skills, especially within marginalized communities. 
Its critical perspective helps evaluate the sociocultural dimensions of technology use and regulatory 
reform, ensuring that innovation remains inclusive and equitable. By integrating these contributions, 
anthropology not only complements the NEP’s transformative vision but also deepens it, anchoring 
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educational reform in India’s rich cultural diversity and community-based knowledge traditions.

Challenges in Integrating Anthropology into NEP 2020

While the importance of anthropology in advancing NEP 2020 objectives is clear, its practical 
integration into India’s educational framework faces significant challenges. These obstacles, both 
structural and epistemological, must be critically addressed to ensure anthropology’s effective 
contribution to educational reform and transformation (Fig. 6).

Marginalization within Curriculum Frameworks
Anthropology remains significantly underrepresented in school curricula and general undergraduate 

programs, except in specialized institutions. This limited presence restricts students’ exposure to 
anthropological knowledge at formative educational stages. As a result, opportunities to develop 
cultural awareness, critical thinking, and holistic perspectives– central to NEP 2020—are reduced. 
Furthermore, the lack of integration undermines the policy’s emphasis on multidisciplinary education 
and contextual pedagogy.

Shortage of Skilled Educators and Pedagogical Capacity 
A major barrier to implementation is the lack of adequately trained educators proficient in 

anthropological approaches. Teacher education programs rarely include training in cultural analysis, 
ethnographic methods, or reflexive pedagogy– core components of anthropological teaching. Without 
targeted capacity-building efforts, anthropology-informed educational practices cannot be effectively 
integrated. This gap in pedagogical competence impedes the translation of NEP’s inclusive and learner-
centered goals into classroom practice.

Epistemological Hierarchies and Institutional Resistance 
The prevailing focus on positivist, quantifiable, and standardized models of knowledge production 

and assessment often marginalizes interpretive and qualitative methodologies, such as those used 
in anthropology. This epistemological bias fosters both ideological and institutional resistance to the 
inclusion of anthropology’s culture-sensitive and people-centered perspectives. A genuine shift toward 
embracing multiple epistemologies and valuing local and indigenous knowledge is essential to overcoming 
this resistance, but such change remains limited in mainstream academic and policy contexts.

Recommendations 

To realize the full potential of anthropology in advancing the objectives of NEP 2020, a multi-pronged 
strategy is necessary. The following recommendations aim to strengthen the role of anthropological 
knowledge and practice within India’s evolving educational framework (Fig. 7):

Curriculum Inclusion 
Anthropology should be systematically introduced into school-level social science curricula to 

foster early awareness of cultural diversity, human evolution, and social systems. Integrating basic 
anthropological concepts can deepen students’ understanding of Indian society and prepare them for 
multidisciplinary thinking in higher education.

Teacher Training Modules 
Teacher education programs, particularly B.Ed. and M.Ed. curricula, should include foundational 

courses in anthropology. Modules on cultural relativism, ethnographic techniques, and social 
stratification will equip teachers to navigate and engage with diverse classroom contexts more sensitively 
and effectively.
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Community-Based Learning 
Ethnographic fieldwork and participant observation should be encouraged as part of experiential 

learning, especially at the undergraduate and postgraduate levels. Community-based learning projects 
allow students to apply theoretical knowledge in real-life settings, promoting contextual understanding 
and civic engagement.

Research and Policy Collaboration 
Collaboration among anthropologists, educators, and policymakers should be institutionalized to 

inform curriculum design, pedagogical strategies, and policy evaluation. Such interdisciplinary partnerships 
can ensure that educational reforms are inclusive, context-aware, and grounded in empirical field realities.

Multilingual Pedagogy 
Given India’s linguistic diversity, educational materials should be developed in local languages and 

incorporate culturally rooted narratives. Anthropology provides valuable insights into the linguistic 
landscape and can guide the creation of pedagogical resources that respect and reflect students’ 
culturaland linguistic backgrounds.

Digital Anthropology and EdTech Innovation 
Anthropological perspectives can be used to analyze the social and cultural dimensions of educational 

technology. Introducing digital anthropology as a subfield within education research can help evaluate 
the cultural appropriateness, accessibility, and social impact of EdTech tools, especially in rural and 
marginalized settings.

Indigenous Knowledge Documentation and Preservation 
Anthropology plays an important role in documenting local knowledge systems, including folk 

medicine, traditional ecology, and oral histories. Integrating these into educational content aligns with 
NEP’s emphasis on Indian Knowledge Systems (IKS), empowers indigenous communities, and fosters 
respect for non-Western epistemologies.

Inclusion in Higher Education Governance 
Anthropologists should be included in curriculum committees, regulatory bodies, and academic 

councils at universities. Their expertise in cultural analysis and grassroots realities can guide the 
development of more inclusive academic structures and governance models, in line with NEP’s 
decentralization agenda.

Establishment of Interdisciplinary Centers 
Universities and colleges should be encouraged to establish centers for anthropological research 

and education policy, where cross-disciplinary teams work on applied projects such as school dropout 
studies, inclusive pedagogy, or rural education models. These centers could bridge theory and practice 
while fostering innovation.

Public Anthropology and Outreach Programs 
To increase awareness of anthropology’s relevance, institutions should organize public seminars, 

community workshops, and policy dialogues. These platforms can demystify the discipline and showcase 
its contributions to real-world educational challenges, strengthening its visibility and social impact.

Conclusion
The National Education Policy (NEP) 2020 represents a historic and visionary reform in India’s 

educational framework, aiming to create a system that is inclusive, equitable, multidisciplinary, and 
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deeply rooted in India’s rich cultural heritage. It advocates for education that is not only knowledge-
based but also values-driven, empathetic, and responsive to India’s diverse socio-cultural landscape.

In this context, anthropology emerges as a critical discipline that can support and enrich NEP 
2020’s transformative goals. Its holistic approach to understanding human behavior, social structures, 
and cultural systems offers meaningful pathways for implementing experiential, context-sensitive, and 
socially relevant education. Core anthropological principles– such as cultural relativism, ethnographic 
inquiry, community engagement, and linguistic diversity – align closely with NEP’s emphasis on 
experiential learning, multilingual education, social justice, and the integration of Indian Knowledge 
Systems (IKS).

Anthropological insights have practical applications across various domains, including curriculum 
development, inclusive pedagogy, teacher training, gender-sensitive teaching, and policy evaluation. 
Studies on tribal education, gender equity, and the preservation of indigenous knowledge demonstrate 
that anthropology provides actionable frameworks to bridge local realities with academic content and 
policy goals.

However, to realize this potential, systemic challenges must be addressed, such as the marginalization 
of anthropology in mainstream curricula, the shortage of trained educators, and the persistence of 
epistemological hierarchies that undervalue qualitative, interpretive approaches. Strategic efforts 
are needed to institutionalize anthropology within educational planning, expand interdisciplinary 
collaborations, and foster a culture of reflexive and inclusive learning.

If integrated meaningfully, anthropology can serve as a catalyst in shaping a humanistic, contextually 
grounded, and future-ready education system. It can help cultivate not only informed citizens but also 
empathetic and socially conscious individuals – the kind of learners envisioned by NEP 2020.
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Tables and Figures
Table 1: Mapping the Role of Anthropology in Achieving NEP 2020 Objectives

S. No. NEP 2020 Goal Fulfilled by 
Anthropology How Anthropology Contributes

1 Universal Access to 
Education Yes

Anthropology promotes understanding of socio-cultural 
barriers (e.g., gender, caste, tribe) that prevent access to 

education. It helps in designing inclusive policies.

2 Early Childhood Care and 
Education (ECCE) Yes Anthropologists study child-rearing practices in different 

cultures. This informs culturally sensitive ECCE models.

3 Foundational Literacy and 
Numeracy (FLN) Yes

Through ethnographic methods, anthropology helps 
understand community-specific learning patterns, enabling 

contextual teaching strategies.

4 Holistic and 
Multidisciplinary Education Yes

As a holistic discipline, anthropology naturally integrates 
biological, cultural, linguistic, and archaeological approaches, 

encouraging interdisciplinary education.

5 Curriculum and Pedagogy 
Reform Yes

Anthropology supports participatory, learner-centric, and 
experiential methods—aligned with NEP’s emphasis on critical 

and reflective pedagogy.

6 Equity and Inclusion Yes
Central to anthropology is the study of marginalized groups. 

This helps create equitable educational practices for tribal, 
Dalit, and minority students.

7
Multilingualism and 
Promotion of Indian 

Languages
Yes

Linguistic anthropology values local and indigenous languages, 
supporting NEP’s emphasis on multilingual education and 

mother tongue instruction.
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8 Teacher Education and 
Training Yes

Anthropology encourages cultural sensitivity and community 
engagement in teacher training, enhancing effectiveness in 

diverse classrooms.

9 Assessment Reforms Yes Anthropology critiques standardized testing and promotes 
qualitative, context-aware assessment methods.

10 Higher Education Reform Yes
Anthropology provides frameworks for socially relevant 

research and multidisciplinary collaboration in higher 
education.

11 Vocational Education Yes
Anthropology documents indigenous skills, crafts, and 

traditional knowledge, supporting local skill-based vocational 
education.

12 Technology in Education Yes
Visual anthropology and digital ethnography contribute to 
innovative educational technologies, especially for rural and 

indigenous learners.

13 National Educational 
Technology Forum (NETF) Yes Anthropology can evaluate the cultural impact and accessibility 

of educational technologies.

14 National Research 
Foundation (NRF) Yes

Anthropology contributes through field-based, socially 
embedded research, especially in rural, tribal, and marginalized 

settings.

15 Flexible Entry and Exit in 
Higher Education Yes

Anthropology supports lifelong and non-linear learning paths, 
especially through adult education and community learning 

models.

16 Regulatory Reforms Yes Anthropological critique of power structures and bureaucracy 
can inform equitable and decentralized regulation.

17 Promoting Indian 
Knowledge Systems Yes Anthropology directly studies and preserves Indian traditional 

knowledge, rituals, customs, and healing systems.

18 Lifelong Learning and 
Adult Education Yes Community-based research in anthropology supports adult 

literacy programs and informal education systems.

Fig. 1 - Anthropology’s Role in NEP 2020 Fig. 2 - Anthropology’s Role in Education
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Fig. 3 - Anthropology's Expanded Role in Education: From Theoretical to Practical Application.

Fig. 4 - Choti Nadee Bachao Abhiyan – ‘River My Valentine’.

Fig. 5 - Anthropology' Role in Education Reform. Fig. 6 - Challenges to Anthropology's Integration to Education
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Fig. 7 - Strengthening Anthropology in Education


